
Leek High School 
 
Pupil premium strategy statement 2021-22 
This statement details our school’s use of pupil premium (and recovery premium 
for the 2021 to 2022 academic year) funding to help improve the attainment of 
our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had 
within our school.  

School overview 

Detail Data 
School name Leek High School 

Number of pupils in school  357 

Proportion (%) of pupil premium eligible pupils 29 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are 
recommended). This plan is interim and a full three 
year strategy will be published next year. 

2021-22 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Mr P Evans 
Headteacher 

Pupil premium lead Mr R Critchlow 

Governor / Trustee lead Mr W Hurst 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £72,000 

Recovery premium funding allocation this academic 
year 

£ 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school 
this academic year 

£ 



2 

Part A: Pupil premium strategy plan 
Statement of intent 

The DfE advises using research from the Education Endowment Foundation 
(EEF) therefore we have adopted a three-tiered approach to the Pupil Premium 
spending:   
Tier 1 Teaching   

Spending on improving teaching might include professional 
development, training and support for early career teachers and 
recruitment and retention. We must ensure that a good teacher is in front 
of every class, and that every teacher is supported to keep improving.  

Tier 2 Targeted Academic Support  
Evidence consistently shows the positive impact that targeted academic 
support can have. Our approach to this is the use of classroom teachers 
and teaching assistants to deliver structured one-to-one or small group 
intervention to supplement classroom teaching.  

Tier 3 Wider Strategies  
Wider strategies relate to the most significant non-academic challenges 
to success in school, including attendance, behaviour and social and 
emotional support.  

Challenges 
This details the key challenges to achievement that we have identified among 
our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations and discussion with KS3 pupils indicate 
that disadvantaged pupils generally have lower levels of reading 
comprehension than peers. This impacts their progress in all sub-
jects. 

2 Gap between disadvantaged students and non-disadvantaged 
students still exists in English and Mathematics in Grade 4+ and 5+ 

3 Our attendance data over the last 3 years indicates that attend-
ance among disadvantaged pupils has been lower than for non-
disadvantaged pupils. 

4 Our assessments, observations and discussions with pupils and fami-
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lies suggest that the education and wellbeing of many of our dis-
advantaged pupils have been impacted by partial school closures 
to a greater extent than for other pupils. These findings are backed 
up by several national studies. 

This has resulted in significant knowledge gaps resulting in pupils 
falling further behind age-related expectations. 

5 Discussions with subject leaders have suggested staff may need 
additional training regarding ensuring disadvantaged students are 
given every opportunity to thrive at Leek High School. 

6 Our observations suggest many lower attaining disadvantaged 
pupils lack metacognitive / self-regulation strategies when faced 
with challenging tasks, notably in their monitoring and evaluation of 
their answers. This is indicated across the curriculum. 

7 Our observations suggest that disadvantaged students often lack 
an awareness of educational routes and pathways available to 
them post-16. 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy 
plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Improved attainment among 
disadvantaged pupils across the 
curriculum at the end of KS4. 

Achieve above national average for 
PP students compared with non-PP 
students 
in English and Mathematics in both 
Percentage of Grade 4+ and Grade 
5+ 
Achieve above national average 
Attainment 8 score for Year 11 for 
disadvantaged students compared 
with non-disadvantaged students. 

To achieve and sustain improved 
attendance for all pupils, particularly 
our disadvantaged pupils. 

Students attendance percentage 
increase to the national average for all 
students 

Improved reading comprehension 
among disadvantaged pupils across 
KS3. 
 

Increase the percentage of PP 
students at or above average 
reading age in KS3 and KS4 by at 
least 10% 

Ensure all students leave Year 11 with a Achieve 100% NEET 
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post-16 placement. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium 
funding) this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £3,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Delivering school-
based CPDT focussed 
on raising aspirations 
and pedagogy that 
suits the needs of 
disadvantaged 
students.  

Teaching metacognitive strate-
gies to pupils can be an inexpen-
sive method to help pupils be-
come more independent learners. 
There is particularly strong evi-
dence that it can have a positive 
impact on maths attainment:  
Metacognition and self-regulation | 
Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 2, 4, 5, 6 

Recruitment, 
retention and 
deployment of good 
specialist teachers. 

EEF state effective teaching 
should be the "top priority" for 
pupil premium spending, and the 
funding can be used to help non-
disadvantaged children as well as 
those who are disadvantaged 
Teaching and Learning toolkit 

1, 2, 3, 4, 5, 6 

Whole-school 
reading strategy for 
low attaining 
disadvantaged 
students with the use 
of 1-2-1 tutors and TA 
support.  

Acquiring disciplinary literacy is 
key for students as they learn new, 
more complex concepts in each 
subject: 
Improving Literacy in Secondary 
Schools 
Reading comprehension, vocabu-
lary and other literacy skills are 
heavily linked with attainment in 
maths and English: 
word-gap.pdf (oup.com.cn) 

1 

Adapting the Reduced progress of students due 
to COVID-19. Uncertainty over 

4 
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curriculum to suit the 
context given the 
impact of COVID-19. 

required content. 

All teaching staff to 
participate in the 
CPDT programmes to 
develop learner 
resilience and 
confidence through 
metacognition and 
growth mindset. 
Completion of 
annual CPDT 
programme.  
Positive 
demonstrable impact 
of CPDT on staff 
development and 
education of 
students.  

Teaching metacognitive strate-
gies to pupils can be an inexpen-
sive method to help pupils be-
come more independent learners. 
There is particularly strong evi-
dence that it can have a positive 
impact on maths attainment:  
Metacognition and self-regulation | 
Toolkit Strand | Education 
Endowment Foundation | EEF 

2, 4 

 

Targeted academic support (for example, tutoring, one-to-one 
support structured interventions)  

Budgeted cost: £54,700 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Academic 
intervention 
focused on 
disadvantaged 
students, including 
small group post-
pandemic catch-
up tutoring. 

Tuition targeted at specific needs 
and knowledge gaps can be an ef-
fective method to support low at-
taining pupils or those falling behind, 
both one-to-one: 
One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 
And in small groups: 
Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1, 2, 4 

Provision for 
disengaged 
disadvantaged 
students to support 

Some studies have found more 
positive impacts for pupils from 
disadvantaged backgrounds, and 
for non-academic outcomes such 
as attitudes to school, attendance 

1, 2, 3,  
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re-engagement in 
lessons through the 
SEND and Inclusion 
Hub providing 
sensory room time, 
personal 
development 
support and 
safeguarding 
interventions. 

and behaviour. 
Mentoring 

Behaviour support 
including 
counselling, pre-
exclusion 
(reflection) room 
(linked with 
Inclusion Assistant 
intervention) and 
alternative provision 
mentoring. 

There is evidence to suggest that 
Cognitive Behavioural Therapy can 
have a high impact on risk behav-
iours and behavioural difficulties: 
Cognitive Behavioural Therapy - Youth 
Endowment Fund 
EIF’s report on adolescent mental 
health found good evidence that 
CBT interventions support young 
people’s social and emotional skills 
and can reduce symptoms of anxie-
ty and depression:  
Adolescent mental health: A systematic 
review on the effectiveness of school-
based interventions | Early Intervention 
Foundation (eif.org.uk) 

1, 2, 3, 4 

Adapting teaching 
and learning to suit 
prior attainment 
and the 
educational needs 
of students.  

  

CEIAG to identify 
clear career 
pathways that links 
to Key Stage 4 
programme of 
study, including 
appropriate 
alternative provision 
and short-term or 
extended work 

 
Modern careers guidance is as much 
about inspiration and aspiration as it 
is about advice. Sustained and varied 
contacts with employer networks, FE 
colleges, higher education institu-
tions, mentors, coaches, alumni or 
other high achieving individuals can 
motivate pupils to think beyond their 
immediate experiences, encouraging 
them to consider a broader and 
more ambitious range of future edu-

7 



7 

experience where 
appropriate. 

cation and career options.  
Careers guidance and inspiration in 
schools 
 
 

 
Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £13,800 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Positive behaviour 
reinforcement 
programme 
involving praise and 
rewards. 

People’s theories about their own 
intelligence have a significant 
impact on their motivation, effort, 
and approach to challenges. 
Those who believe their abilities 
are malleable are more likely to 
embrace challenges and persist 
despite failure. This model of the 
fixed vs. growth mindset shows 
how cognitive, affective, and 
behavioural features are linked to 
one’s beliefs about the 
malleability of their intelligence. 
Dweck, Growth Mindsey 

All 

Mentoring and 
counselling to 
support personal 
development and 
safeguarding 
particularly focused 
on social and 
emotional 
awareness and 
needs. 

Some studies have found more 
positive impacts for pupils from 
disadvantaged backgrounds, and 
for non-academic outcomes such 
as attitudes to school, attendance 
and behaviour. 
Mentoring 

1, 2, 3,  

Funding of uniform, 
equipment and 
resources to ensure 
that disadvantaged 
students are 
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equipped and able 
to access whole-
school life.  
Funding of 
equipment, 
resources and 
staffing for 
enrichment activities, 
including curriculum 
related trips and 
events. 

Arts participation approaches can 
have a positive impact on 
academic outcomes in other 
areas of the curriculum. 
EEF 

1, 2, 3 

Re-establishing 
regular parent drop-
ins in the SEND and 
Inclusion Hub to 
support parental 
engagement for the 
most vulnerable 
disadvantaged 
students. 

The average impact of the 
Parental engagement 
approaches is about an 
additional four months’ progress 
over the course of a year. There 
are also higher impacts for pupils 
with low prior attainment. 
EEF 

4, 6 

 
Total budgeted cost: £72,000 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 
2021 academic year.  

The impact of these interventions is difficult to reliably evaluate due to the 
impact of COVID-19 measures and restrictions. 
Gaps in key measures (Progress 8 / Attainment 8 / 5+ GCSE English and maths) 
were all below national (2019) figures. 

Individual study support for SEND PP students was provided at lunchtimes during 
the autumn term and the summer term in the Inclusion Hub with some non-
SEND PP students also included. 

Individual and small group support for targeted SEND PP students was provided 
during RISE by TAs in the Inclusion Hub during the autumn term and the summer 
term. 
In-class TA support was provided for PP students during the autumn term and 
the summer term. 
Homework clubs and extra-curricular activities could not operate due to 
COVID-19 measures and restrictions. 
Routine marking for literacy is still not consistent across the school. The whole 
school literacy lead needs to have more non-contact time allocated to 
monitor this and support teachers to improve their practice.  
A literacy development group was established in 2020-21 and is now able to 
start having regular meetings/development sessions. Out whole school literacy 
coordinator has been given more development time for 2021-22 and 
timetabled literacy lessons are in place for current Year 9. 
Individual reading support was provided by TAs during RISE in the Inclusion Hub 
for targeted students during the autumn term and the summer term. 
Specialist dyslexia TA support was provided for identified students in the Dyslexia 
Support room during the autumn term and the summer term. 

TA numeracy support was delivered in the Inclusion Hub during RISE based on 
the Sandwell maths programme for targeted PP students during the autumn 
term and the summer term.  

In-class TA numeracy support for was provided for identified PP students.  

Outcomes in GCSE maths for PP students in 2021 indicate that this support had 
a positive impact. 
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Behaviour referral, including the use of outside agencies, coordinated by the 
Inclusion Hub is now an embedded part of pastoral provision with a broad 
range of agencies involved. This is also being further supplemented by the 
Mental Health Trailblazer initiative and the Social Worker in School (SWIS) 
programme. 

The counselling service was suspended due to COVID-19 measures and 
restrictions for much of 2020-21. 

VIP AP continued to support with attendance focussing on home visits and 
attendance clinics for PP students causing concern during the autumn term 
and the summer term.  

Regular check-in calls were made throughout the periods of school closure to 
vulnerable students, including PP. 
Recovering good attendance is a whole-school priority for 2021-22. 
Coffee morning will be reintroduced for parents/carers in 2021-22 as restrictions 
are eased. 
Targeted Year 9 and Year 10 students once again participated in the Stoke City 
RISE project during the autumn term with a positive impact on all noted. 
PP students continued to receive a 20% discount for all trips/visits and additional 
support wherever this is needed. In cases of hardship costs were met in full. 
Higher Horizons activities were severely restricted due to the pandemic. 
All PP students received study guides free of charge in Key Stage 4 
Support with uniform was provided by request on an individual basis.  
Careers information was provided for all Year 11 PP students through individual 
interviews with an independent careers advisor, some of which were delivered 
remotely.  
Work experience placements did not take place again this year due to 
lockdown. 

Externally provided programmes 

Programme Provider 
  

  



11 

 

Service pupil premium funding (optional) 
For schools that receive this funding, you may wish to provide the following 
information:  

Measure Details  
How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

A new Pupil Premium strategy is being worked on during this academic year. It 
will be a longer-term plan, spanning three years with key areas of development 
as foci over the three years.  

In planning our new pupil premium strategy, we will evaluate why activity un-
dertaken in previous years had not had the degree of impact that we had ex-
pected.  

We will gather evidence from multiple sources of data including assessments, 
engagement in class book scrutiny, conversations with parents, students and 
teachers in order to identify the challenges faced by disadvantaged pupils. We 
will extensively use the EEF’s toolkit to better assign funds on well-proven strate-
gies/studies about effective use of pupil premium, the impact of disadvantage 
on education outcomes and how to address challenges to learning presented 
by socio-economic disadvantage. We will also look further at a number of stud-
ies about the impact of the pandemic on disadvantaged pupils.  

We will continue to use the EEF’s implementation guidance to help us develop 
our strategy and will continue to use it through the implementation of our 
activities.  

This plan will be supported by a robust evaluation framework in place for the 
duration of our three-year approach and will adjust our plan over time to 
secure better outcomes for pupils  

 


